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• Background / literature – an 
opportunity to be further explored

• Test design and production

• Trial and research outcomes 

• Future plans

Presentation Outline



• Underdeveloped

• Should answer three questions:

Where is the learner going? (their goals)

Where is the learner now? (in relation to those goals)

Where should the learner go next? (to achieve those goals)

• Should provide detailed feedback

(Alderson, 2005, Jang & Wagner, 2013; Kunnan & Jang, 2009, Lee & 
Sawaki, 2009; Lee, 2015)

Diagnostic Language Assessment



• Online test of grammar at A2 based on Cambridge English Curriculum

• For learners of secondary age, giving instant feedback on completion

• For teachers, giving feedback at a class level to better target teaching

• Resources for teachers

Test Design



• Initial issues – length of test, grammar categories to test

• Selecting and writing material, constructing test

• Learnosity and results technology

• Feedback and resources

Test Production



Student Feedback



Teacher Feedback



Teacher Feedback



Teacher feedback



Research Questions (2018 trial)

RQ1: What were students’ and teachers’ overall perspectives on using the diagnostic 
test?

RQ 2: What were the main challenges of using the test? 

RQ3: How could these identified areas be improved for subsequent test iterations?



Data Collection Methods

After taking the test...



Focus Groups - Thematic Analysis (NVivo)

• Ease of test use 

• Usefulness of feedback 

• Practicalities of using the test 

• Suggestions for future improvements 



Ease of Test Use 

"I was highly motivated myself to take part……and also with my students and for my 
students is to practice these computer-based exams, just to see – as you mentioned, 
it was A2 level – just to see how they fit in or do not fit in. - Meelis, Estonia (teacher)

• Connection between prior learning and demonstrable progress 

• Busy schedules

• Timing (50 minutes estimated – backup plan required) 



Usefulness of Feedback

Overall useful, but: 

• Presentation and format required improvement  - more graphs

• Feedback accuracy - most teachers commented that it provided a fair reflection of 
their learners’ abilities. 

• However, it was not always detailed enough - too general



Practicalities of Using the Test 

• Some technical problems reported (crashing for example), physical space

• Teachers wanted the test beforehand 

• Many students appeared to be taking a CBT for the first time 

• Used to using computers for playing games / socialising – unfamiliar combination

• Teachers - more mistakes on the computer?

‘



Suggestions for Future Improvements 

‘I like how we were able to receive feedback as general and 

also individual students: big picture and smaller detail regarding the level. 

The syllabus needs to be realistic based on learners’ abilities. 

Finally it should have had other abilities such as speaking and listening’.

- Barbera, Mexico (teacher)



Post-test Surveys - Quantitative Data Analysis 
• Survey responses largely supported the focus group data

• Most respondents also viewed the test as positive overall (but there were some 
issues and suggested improvements)

Figure 1: Teachers’ answers to the question, “Overall, how positive or negative do you 
feel about the diagnostic test?



Table 1. Student views on the test when asked whether they agreed or 
disagreed with the statements shown in the first column. 

Strongly disagree = 1, disagree = 2, neutral = 3, agree = 4, strongly agree = 5.

Statement n Mean 
*

Disagree or 
strongly 
disagree

Neutral Agree or 
strongly 
agree

The feedback was easy 
to 
understand.

965 3.8 13.9% 21.5% 64.7%

The feedback is helpful 
for my English 
studies.

968 4.1 5.8% 13.8% 80.4%

I had technical problems 
with the computer or the 
internet.

968 2 74.3% 8.8% 16.9%



Table 2: Teacher views on the feedback provided.

Statement n Mean Disagree of 
strongly 
disagree

Neutral Agree of 
strongly 
agree

I understood better my 
students’ learning needs 
from the feedback.

32 4.0 3.1 % 25.0% 71.9%

The feedback was easy to 
understand. 

31 3.9 3.2 % 29.0% 67.7%



Key Findings 

RQ 1: What were students’ and teachers’ overall perspectives on

using the diagnostic test?

The test performed well overall, several 
potential improvements which 
emerged for the next iteration:

• Presentation of feedback

• Specificity of feedback

• Limited to grammar / A2



Key Findings

RQ2: What were the main challenges of using the test? 

Computer-related issues (practical) 

CBT and implications for test validity 

Classroom space 

Timing



Key Findings 

RQ 3: How could these identified areas be improved for 
subsequent test iterations?

Adjust time and combine skills

Further explore CBT / validity

More levels (B2)

Practical issues / space (advice?) – Cambridge vs the real world



Conclusion 

An informative first trial overall

• Several points of improvement for the next phase

• Steps taken in response to the findings (levels, platform, skills)

• Update and future plans 

clark.t@cambridgeenglish.org
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